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Abstract

Nowadays, social media are dominating the life @fgle. Facebook has become noticeably
widespread among the youth, and students in pticiResearch has indicated that

Facebook could be an effective platform for langubgarning. This study, therefore, comes

to explore the effects of Facebook-assisted tegatinlearning English for specific purposes

by students at the University of Tabuk, Saudi AzabA sample of 64 students from the

Faculty of Business Administration, taking a BuskeLetters course in English, were

divided into a Facebook-tutored group and a tradii classroom tutored group and were
given the same vocabulary content. The two grougre \given pre- and post-tests to measure
their vocabulary learning, and were subjected tinterview to gauge their attitudes towards

the instructional methods which were put to useweleer, no significant difference between

the two groups was found in terms of achievemerdpite of the positive response and the
high satisfaction level the Facebook-tutored sttslesihowed towards the use of such a
platform.

Keywords: social media; Facebook; English language learning

1. Introduction

In the recent years, information technologies araas media, in particular, have affected the
life of Saudis, in general, and the educational momity in particular. It is due to their

different forms which help people communicate irimas ways: such as blogs, social
networks (Facebook), microblogs (Twitter), wikis ikgedia), video podcasts, and photo
sharing (Instagram and Snapchat). Such applicaéen&acebook, Twitter, YouTube, and
WhatsApp have massively boosted social interachiah information sharing within student
and teacher communities alike. The reason behiisdettpansion might well be the human
craving for discovery, boundless connection ancharge of information and opinion with

other users with the same interests. Social med@ications allow users to cross the
boundaries of their countries, connect and exptiessiselves on a global scale (Thorne,
2010).
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It follows that the possibilities offered by socialedia nowadays could also be
linguistically rewarding for users, be they studeat educators, as these media interactions
are bound to take place either within the sameulstgz communities or across different ones.
Facebook, as one of those media, has been glotzalked as one of the most used social
platforms ever created with 1.86 billion users éfamok.com). It has come to vyield
unprecedented opportunities for foreign languagehters and learners alike, as it offers them
the possibility to exchange limitless numbers oft tenessages, images, and videos. Such
options can give those users and language learnepsyticular, the opportunity to practice
with new texts and learn new vocabulary througlerattion, especially if it extends over
time. As regards educators, they can benefit framebook by using it as a platform to post
different kinds of materials (texts, images, grapdusd video), to be worked upon, edited,
added to and shared among their students to atii#nded objectives. Hence, the teaching
experience can be more accessible and centereddasbudents, as more room is given to
learners to collaborate and an atmosphere of c@ifjvand creativity is enhanced among
them (Selwyn, 2012).

The research interest in Facebook is growing duéstincreasing popularity and the
possibilities it gives teachers and students toesihd@ormation and learn from each other.
Facebook remains the most popular social netwarkounting for 71% of Internet users
(Balakrishnan & Lay, 2016). It has about 1.8 billiasers around the world and 14 million
users in Saudi Arabia, 7 milion of whom are agectween 18 and 29
(www.globalmediainsight.com). This considerableufig can be ascribed to the possibilities
Facebook provides for its users to share a largauatof data and communicate with friends.
Besides, Facebook allows its users to send andveepeompt messages and mail and is an
efficient means of information sharing, socialipatiand adaptation to university life among
students and instructors (Roblyer et al., 2010etval., 2010; Bowers-Campbell, 2008). In the
same vein, Blattner and Fiori (2009) found that dbmok helped students improve their
socio-pragmatic competence. Lee (2006) arguesRaeebook use enhanced students’ oral
proficiency, vocabulary acquisition, and syntactomplexity in the Korean language.
Derakshan and Hasanabbasi (2015) claims that Fakegiyomoted students’ communication
and language skills. Yet, studies on the impactFatebook on Arab students’ English
language acquisition, especially in KSA, are séte and the existing ones remain too general
as they do not focus on specific language areds.should give us the legitimacy to embark
on a study that would focus on the effects of Faokhuse on ESP students’ achievement in

English as a second language, especially in thersgif vocabulary learning.



Teaching English with Technologh9(1), 56-71 http://www.tewtjournal.org 58

2. Literature review

2.1. Social media import and usage at university \el
Various studies have dealt with social media abdityg and the new horizons they have
created, especially for the youths (Lin et al., @0Dut of these media, YouTube and Flickr
are used to share visual materials, Facebook an#tedin provide social networking,
Wikipedia specializes in the development of coll@boe knowledge and Twitter in
microblogging (Balakrishnan & Lay, 2016). For Lin &. (2016), social media, such as
Facebook, Twitter, and YouTube, not only give ushes possibility to generate information
but also to share it with other users around theeal

In view of their proliferation and the possibilgi¢hey provide, researchers have called
for the use of social media in the field of edumat{Everson et al., 2013; Greenhow &
Robelia, 2009; Roblyer et al., 2010). Balakrishaad Lay (2016) report that Facebook and
YouTube have been used “within and outside clagssofor teaching purposes, such as to
upload educational videos or learning materialsstadents”. Such action has been taken due
to the popularity of these media among students wé® them to complement and thus
enhance their classroom learning due to their easd speed of communication.
Consequently, it can be argued that users’ att#tudipend on medium functionality and
students’ environment. Attitude is, in turn, detared by users/students’ learning style. By
environment, we mean the opportunities the studeat® to communicate in English as a
second language, which will partly determine theerourse to social media to fulfill their
communicative needs within a meaningful setting.itAlsas been investigated by Chartrand
(2012), students who have limited time for real lisihgcommunication can be encouraged
use to the Internet to upgrade their English laggueommunicative skills. As to students’
learning styles, as it is argued here, they patdiermine the degree and manner in which
those students use social media. Balakrishnan @G) explore the effect of these styles on
their intentions to use social media for learnikigre particularly, the researchers studied the
causes behind students’ intentions to use socidianfer learning, as this phenomenon has
been gaining ground among university students.

Balakrishnan and Lay (2016) underline the importaotcteachers’ awareness of their
students’ learning styles and their effect on dogiadia usage. The researchers base their
view on the Social Learning Theory (SLT), which p®shat learning is most effective when

learners are allowed to observe and interact witlerdearners, as well as form or participate
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in small study groups compared to the lectureehéng styles (Bandura, 2002; Gong et al.,
2014). They argue that “this theory has become lpopuith the widespread use of social
media and mobile technology” (Balakrishnan & La@18, p. 810). Out of the three types of
learning styles — participatory, independent, aolfaborative — Balakrishnan et al. (2015)
advance that students with a participatory learsityte might favor Facebook and YouTube
as learning tools as they permit them to acquiferimation from their peers anywhere and
virtually instantaneously. As such, these medialwamjuite appealing for such a category of
students.

Independent learners, too, can benefit from sougdia, as these students tend to rely
on themselves in retrieving information when they @ccess it, either through Facebook or
YouTube. According to Umrani-Khan and lyer (200%ed after Balakrishnan and Lay,
2016), such learners tend to prefer independemlysself-paced work, or special projects
based on their interests. Besides, the practicahty omnipresence of social media can give
them the possibility to decide about their studhestules. As collaborative students are
generally extroverts, they are not concerned aboahymity. Hence, Facebook, Twitter, and
YouTube can facilitate their collaboration and mmi@tion exchange by providing platforms
for their discussions. Therefore, such sites cansbecessfully exploited to enhance

collaborative learning.

2.2. Effects of Facebook use on students’ Englishniguage skills

With the interaction opportunities Facebook offéss users, it is the embodiment of the
social-interactionist approach to language acdarsédvocated by Lantolf (2000), in keeping
with Wgotsky (1978). Facebook can provide langusegeners with new prospects of real
time cultural and linguistic interchange (Harris&mhomas, 2009; Harrison, 2013esides,
from an ecological perspective, which views contexfundamental to language learning (van
Lier, 2004), thanks to the contextual clues it juies and the conversational features it
provides, Facebook can represent ideal sites glukge learning. Cain and Policagd011),
following Gibson (1979), evoke the use of affordesycdefined as objects, places, events or
things, by students, with the help of their teashiermaximize language learning. In he recent
years, affordances have come to be embodied inpgedgiormance mobile devices, which
have enhanced connection and interaction featupgsyiding learners with more
opportunities of target language contact, thus rdmuting to the improvement of their

academic performance.



Teaching English with Technologh9(1), 56-71 http://www.tewtjournal.org 60

One fundamental interaction pre-requisite is theuastion of target language
vocabulary. Sim and Pop (2014) focus on the effettsocial media, notably Facebook, in
developing students’ English vocabulary. Besidesjat media were shown to be effective in
developing the areas of language production, apgsed by Chartrand (2012). Chartrand
argues, following Swain (2007), that productionais integral part of language learning.
Chartrand claims that social media can assist stade learning the language through the use
of podcasts and videos. In the same vein, Woo .e{28l07) maintain that multimedia
materials can enhance students’ motivation to I¢&aenlanguage. Kamnoetsin (2014) found
that the Facebook platform assisted students irldping their grammar, vocabulary, and
writing, as it helped them share information andua®@ new knowledge. Moreover, the
platform proved to be useful in updating studeisua modifications regarding their courses,
as an online information center. Facebook, theegfasas shown by the above studies to be a
useful tool for enhancing language skills such asing and reading. In writing, users may
gain experience through composing various messagesn reading they have the chance to
read a variety of new messages. Thus, they haveoppertunity to learn new words in

authentic contexts.

2.3. Is social media use beneficial all the time?

While certain researchers and educators lamentsthecity of empirical research which
addresses the question of social media as faoil#taif language learning (Stevenson & Liu,
2010; Lamy & Zourou, 2013; Zourou, 2012); othersenaelaimed that the use of social media
by university students is more harmful than bemgficSelwyn (2012) argues that social
media are not always used for the good causefarelearning. He cites Selwyn (2009) who
found that 95% of Facebook interactions involving Students were not related to their
academic concerns. Instead, the study proved hloaetstudents tend to use social media to
deal with ordinary subjects. In keeping with Wayagital. (2005), Nicholas et al. (2009) and
Selwyn (2012) advance that students, generallpadase social media for academic reasons,
and that the applications they have recourse toolonatch their academic level, as they tend
to be simple and therefore do not necessitate ihighectual aptitude.

In the same vein, Tariq et al. (2012) claim thati@omedia use affected negatively
Pakistani students’ academic achievement, as #tadents’ were drawn towards chatting and
subjects that had nothing to do with their educatidkram and Albalawi (2016) found that
Facebook distracted Saudi students and therefayatinely affected their concentration and

academic achievement. Amidst the above claims auohter claims, the present research
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comes to verify if and when social media in geneasld Facebook in particular, affect
students’ achievement at the University of Tabukthie area of second language acquisition,

particularly that of English vocabulary learning.

3. The study

This upsurge of social media use and the opporésnit has come to offer have urged us to
embark on a study that would disclose the effeftsogial media use on Saudi students’
English language achievement. More specificallg, isearch concerns a population of ESP
students at the University of Tabuk, a modern anbigous university in the north of Saudi
Arabia, which has sought to develop its studentshpetences especially in the area of
English language. The area which the present resedeems fundamental for students
studying business English is the acquisition otglzed vocabulary and terms necessary in
their field and crucial for their graduation.

The present research, therefore, will focus maamythe effects of Facebook use on
those students’ achievement in the area of Englstabulary acquisition. To verify the
effects that Facebook might have on learning, gmeemental study was conducted on a
sample of students at the Faculty of Business Aditnation. The sample involved two
groups of students; one in the first semester amathar in the second semester of the
academic year 2016/2017. Each of the groups wel dwided into an experimental group
(A) and a control group (B). The two groups took game course, which is Business Letters.
It was assumed that significant differences werbedound between the two groups (A and
B) in terms of vocabulary learning; the one whichswaught via the Facebook platform and

the other which took the same course in a traditiclassroom.

3.1. Methodology

In terms of its epistemological position, this stuabopts an interpretivist stance based on
social media assisted language learning. In faaterpretive research began to gain
prominence in the research about information systeny at the dawn of the 1990s, when
Orlikowski and Baroudi (1991) remarked that thesiptetive paradigm made only a tiny part
of the literature and published works. The emergeaidhe interpretative trend in Information
Systems Research is linked to the fact that a nurabeesearchers have questioned the
application of positive precepts in the field otsd phenomena research by exposing a range

of problems related to this inadequate deploym8&mce then, they have called for the
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adoption of interpretative approaches, assumingahanformation system is both a social
and a technical entity (Walsham, 1995).

Moreover, by bringing together social media platierand language learning an
interactive waythis approach to language teaching might help tovaite students to engage
in communicative activities which would ultimatednphance their language skills and bring
about learning. Students could be enabled to engagauch as possible in activities which
require the use of language, and thus result imileg. The research question is to be
answered using data gathered through a qualitatigéhod through a work done with a
population of students taking a Business Lettensrsm at the University of Tabuk. The
qualitative method provides complex textual deswns of how people experience in a given
research issue. Through this method, the reseaoareidentify intangible factors such as
socioeconomic status, social norms, gender rolbsjcity, and religion, whose role in the

research issue may not be readily apparent.

3.2. Design and data collection procedures

The data collection was mainly done through sem&etive interviews with participants, but
also through passive observation and comparisamenfresults of pre- and post-tesihe
rationale behind such choices was to diversify thehniques of investigation and data
collection in order to have as much information @sssible for better triangulation
possibilitiesThe choice of semi-structured interviews for Grduptudents is due to the fact
that such interviews allow the researcher to elatenthe interviewees’ reservations and
encourage them to speak the truth. The interviearg\an opportunity for students to express
themselves freely, but they were under the researclcontrol on specific questions
(Wacheux, 1996). This is because when researcleyghe role of the thematic guide, they
help respondents express their thoughts, remina thfetheir latest remarks, and refocus the
conversation. Ultimately, these interviews aim athgring students’ beliefs, opinions and
expectations regarding the pedagogical conteriteoFacebook page.

An experimental study was conducted on a total 4fs@udents belonging to the
Faculty of Business Administration over two semessia 2016/17. The first group, which
consisted of 26 students, took the course in tiegemester. The second group, which had 38
students, took it in the second semester. Eachobrtke two groups was in turn evenly
divided into two groups; the experimental groupo(gr A) and the control group (group B).
These students took the Business Letters courSeghsh over the academic year 2016-2017.

It was assumed that significant differences in teohachievement would be found between
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the two groups; the one using social media to leagabulary and the other that underwent
traditional classroom tutoring for the same purpose

The subjects were third-year students seeking tairkiheir Bachelor Degree in
management science from the Faculty of Businessiddiration at the University of Tabuk,
KSA. They took English language foundation counsessiously, in the % and 29 years of
their studies. They were supposed to have acquinedbasic linguistic knowledge of
vocabulary and grammar to write and speak in Ehglisshould be noted that the acquisition
of English is a priority for Saudi students wishitm pursue their post-graduate studies,
especially for those who wish to do it abroad, atefican, British or Australian universities
As regards the selection of the sample, it was nigdeasoned choice in order to reflect the
diversity of opinions concerning the effects of &amok use on the students’ learning of
business English vocabulary.

At the beginning of the first semester of the acaideyear 2016-2017 a Facebook
group was set up for the Business letter coursesalae (for group A only). The group was
asked to follow the Facebook page for updates awv materials and information regarding
the course. Although the posts were clear, coraniskorganized, students were encouraged to
interact with each other and with the teacher sedaey encountered any difficulties related
to language or other aspects of the materialsat¢h this group was exposed to videos and
posts in English. The videos contained series @gies, objects and scenes in which the
targeted vocabulary items were used, supportedobgcsand subtitled text (e.g. CV, cover
letter, Job offer, supply order, quotations, plisg etc.).

Group B took the same vocabulary content but thnogditional in-class teaching,
using textbooks and board. The same was done iseitend semester with the group of 38
students. By the end of the course, all 64 studenisdd have learnt the same vocabulary
items and were asked to do the same assignmertts gBmups were given the same pre- and
post-tests. The assigned tests consisted of 10phedtthoice questions each. The objective of
the pre-test was to assess the students’ backgronmaledge of words. The pre-test was
administered after the course ended as a postetesisess the students’ learning of the new

vocabulary items.

3.3. Results and findings
The 64 students in both groups with their experirmeand control sub-groups (A and B)

were tested after they have taken the same colxseall, the results of the post-test showed
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the students’ modest level in Business English bolzay achievement. Indeed, the following

table highlights this trend over the two semesters.

Table 1. Pre-test results

Correct answers in pre-test Semester 1 Semester 2
10 0 0
9 0 2
8 1 2
7 1 1
6 2 4
5 4 9
4 7 9
3 6 2
2 2 4
1 0 3
0 3 2
Total number of students/ group 26 38

Table 2. Post-test results

Correct answers in post-test Semester 1 Semester 2

Groups A B A B

10 0 0 1 0

9 1 0 2 2

8 1 1 2 1

7 3 2 1 2

6 2 4 2 4

5 2 4 8 5

4 3 0 0 3

3 0 2 2 1

2 1 0 1 1

1 0 0 0 0

0 0 0 0 0
13 13 19 19

Total number of students/ group 26 38

The results show that there are no great diffeebetwveen the two groups in terms of
achievement, which was nearly at the same leveth®mther hand, the results show a slight
improvement in students’ level after taking the rseuin both groups, in the traditional class
and the Facebook-supported class.

These results are also highlighted in the respoon$dsaterviewed students in the
experimental groups. Indeed, as one student ire tipesips said,

I am constantly connected to Facebook via my mgtfiene and | consult the group page on a

daily basis to see if there are new posts, andi¢ veewed the photos to better memorize some

of the course vocabulary items to improve my gradech is still fairly average.

Another student says



Teaching English with Technologh9(1), 56-71 http://www.tewtjournal.org 65

the course is well explained in the classroom, roate pictures on the Facebook page make
memorization of the terms much easier, but | préfaditional explanation in the classroom
because once on Facebook | am attracted to otleowviand news instead of consulting Just the

group page. | end up wasting my time looking atothages and links.”

A third student points out that the existence g tourse cards with the pictures
makes it unnecessary for him to attend the tratifitectures in the classroom. He claims that
“there is everything on the Facebook page to ptgpeview and prepare for exams in such a
way that there is no need to attend the coursags¢ Another student’s view was that

the Facebook page with the explanation of the rbass teacher allowed me to better solve the
test questions. Besides, my marks have improvefthdl that Facebook can be used as an
entertainment tool but also as a teaching tool @mdition that we are well controlled by our

teacher.

The interviewees’ responses show that their vietwsutthe subject taught were
affected by Facebook use although the test redoltsot allow us to decide about the exact
nature of this influence (positive or negative)daven less on the possible pedagogical role
that social networks such as Facebook can playedar, the results reached do not allow us
to confirm the positive or negative effects of Hamek use, because the students’ opinions
remain rather mixed. Most of the interviewed studdmghlight their chronic weakness in
English and admit that they consult Facebook omily thasis not to follow the pedagogical
material posted for them to improve their knowledhge more to follow their friends’ news,
watch videos, play and entertain themselves i then way.

In this way, it can be argued that Facebook disratudents and disrupts their
learning process. This corroborates the findinggrefiious studies, such as the ones done by
Tarig et al. (2012) and Ketari and Khanum (2013jclv highlight the negative effects of
Facebook use on students’ concentration and tloaideanic careers. Yet, we have noted a
slight improvement in the results of some studebts; the first semester and 5 in the second
semester (Group A students who obtained 8 coresgtonses in the post-test). These students’
achievement in the pre-test was fairly averagéhe got only five correct answers. They had
used Facebook frequently for years and found aait tthe combination of the two learning
methods is conducive to improving their level. A of the students says, “the Facebook
page is interactive due to the videos which comt&gnal examples with captions, | can better
memorize certain terms because now | combine thém the visualized images”. Another

student says on the same subject:

thanks to my attendance in the classroom and tisés pn the Facebook page, | was able to

better understand the course and do the exerciees @asily. More importantly, | was able to
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have a good mark in the test. The Facebook pagedehe a lot in learning and mastering the

new vocabulary.

The students’ responses show that the content eofFtcebook page can help the
diffusion of knowledge via pedagogical videos pdstaline. Therefore, we can safely claim
that the Facebook platform can help students inptioeess of understanding and learning
English vocabulary. Thus, the findings of studieshsas the ones done by Roblyer et al.
(2010), Yang et al. (2011) and Novak et al. (201)ich emphasize the positive effect of
social networks on students’ learning, are corratsar However, in terms of post-test
results, not much was achieved.

The students who participated in the Facebook ingagenerally exhibited a positive
attitude toward this new type of learning expereendhe learning achievement of the
Facebook group was slightly better than that ofabwatrol group. Students’ attitudes towards
Facebook tutoring were on the whole positive asplagform provided them with a flexible
environment to communicate and share informatiooweéver, there was no significant
difference in terms of learning achievement betweacebook-assisted language learning and
traditional classroom teaching. Hence, we needdtinduish between students’ attitude and
receptivity towards the use of social media in laage learning and their actual achievement
in that area. The solution might be that our sttsl@eeed more motivation and scaffolding by
instructors to improve their achievement in theaasé English vocabulary learning. Besides,
it seems that further research is needed to bettderstand the effects of social media on
second language learning. It also seems that teacteed to fine tune their social media
assisted teaching strategies as they gain momghinisito the workings of such media and the
nature of students’ interaction with them. We hipa in the future, with the development of
more sophisticated strategies and methods, botleists attitudes and learning achievement
would be positively affected by social media useun universities.

4. Limitations of the present study and recommendabns for the future

The present study dealt with a limited number afdents (64) studying at the Business
Administration Faculty of the University of Tabukfocused only on the Facebook platform.

Still, more research is needed for a decisive wevthe exact effects of social media use on
foreign language learning in university settingsis) therefore, necessary to investigate the
educational use of social media further and constauconceptual model with dependent
variables to test the degree of the possible dmrtidn of Facebook, and even other

platforms, to the learning process, with the ineohent of more faculties and departments. In
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order to test this model, it would be imperativeetdarge the sample size by switching to a
guantitative methodology based on a positivist tem®logical approach, which requires a
large-scale survey at the university level. Suchapproach could be the subject of future
research developments for a wide exploration ofpgbssible impact of social networks on
students’ learning abilities and achievement.

Although the results of the present study werecootlusive, we still recommend that
universities adopt social media in their programsdtch up with their rapid proliferation and
students’ need for them. Studies into the effettsocial media on foreign language learning
have reached different results and some media @mwelkgbmight be extant. However, one
thing is certain: if learners at different levelene to use such media they have to be guided
and controlled to guarantee their principled useil®the way social media are to be utilized
should take into consideration the specific cultarad educational context, it should be the
subject of debates involving all concerned parispecially students, because if those media
are introduced into university curricula it is rm#cause they are in vogue but because they
are authentic and would really address studenesdsi@nd learning styles. Therefore, any
measure in that direction should be widely discdssed not imposed. Educators have to
make sure that students, who have become depeodetcial media, will interact with the
right people about the right subjects in the mpgrrapriate ways to maximize their learning.

Social media should also be adopted by universiteesause the concept of learning
itself is undergoing dramatic changes due to thepracedented development in
communication technology. Learning is no longerivithally accumulated by attending
teacher-centered lectures and tutorials; it is nbased on “principles of collective
exploration, play and innovation” (Selwyn 2012,)p.Boday, learning is seen as the learners’
aptitude to access databases and information hujdsre anywhere they need to. Students
nowadays live in a more dynamic, information-demsmicand connected world. They have
grown into information-hungry group-dependent indidals on the go, whose thirst for
knowledge can only be quenched by offering them phossibility to be socially and
scientifically connected to other communities adrleers around the globe, with whom they
can instantly exchange information to evolve intorenknowledgeable individuals. In terms
of concrete measure concerning those studentsuhleation of their assignments and co-
authored works should be reconsidered in the lagjhtheir use of social media (Selwyn,
2012). Ways to support and supervise students ssioigl media should be reconsidered and
traditional institutional courses should be repaekhvia motivating discussion groups or

pages monitored or moderated by leading students.
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5. Conclusion

The present study sought to show the effects adkowdia use, in particular Facebook, by a
sample of Business Administration students on tle@iming and achievement in the domain
of business vocabulary. The interviews with thaseents and their observation showed that
their attitudes towards Facebook-assisted teaakaérg on the whole positive. Yet, the overall
results of the post-test demonstrated their liméelkievement despite the slight improvement
they showed after taking the course in its two ieers (traditional and Facebook-assisted).
These results partly corroborate previous studiedirfgs (Tarig et al., 2012; Ketari &
Khanum, 2013).

Still, these results should not undermine the paliiy of our study for three reasons;
first this study was done in an Arab country, tlee KSA, which is known as a socio-
culturally conservative country where learning eefgn language (English in this case) is not
an easy task unless the learner spends some timmedantry where that language is spoken.
Therefore, local students have for long sufferednfichronic weakness in foreign languages,
which is partly due to their socio-cultural barseBecondly, the study focused on the domain
of business English vocabulary, and not generali§mgocabulary. Thirdly, the present study
findings allowed us to distinguish between the @ffeof Facebook tutoring, on the one hand
on students’ attitudes and motivation towards tharge taken, and on their achievement in
that course on the other.

Finally, despite the limited and inconclusive résubf Facebook use on students’
achievement, we believe that our universities ghadtch up with the rapid social and
technological changes, and if they want to gradsabelents who will become operative
citizens working for the good of their communityey have to cater for their needs, and give
them more responsibility in planning their learnirgtivities. In other words, if our
universities want to be in the service of their caumities, they should adjust to this new
culture of e-learning and consider its tenets whkesigning its curricula and programs.
Hence, the nature and function of higher educatlfauld be reappraised in the light of recent

developments in communication technology and sace&dia usage.
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