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Lecture Five: EAP Developments
1. The Early Years of EAP
        In the 1950s and 1960s, Britain began to receive increasing numbers of international students funded by the British Council as part of the government policy of aid to developing countries. Those students were classified as either EFL or ESL learners. Simultaneously, Britain was responding to the tremendous growth in many world countries of English as an international language for commerce, science and technology. This era witnessed an urgent need for teachers of English to deliver language teaching in-country at fairly low levels. ESP seemed the answer in the second context, while EAP seemed the answer for the minority of these language learners who progressed to study in Britain. Given this parallel history and close relationship it is not surprising that for many years EAP was seen by many as a sub-set of ESP (Strevens, 1977). Issues of audience—or customers—may have seemed the only reason for differentiating ESP and EAP early on, but as time went by other explanations for different trajectories emerged.
        Bob Jordan describes the beginnings of what eventually became the field of EAP in Britain:
In the 1960s, language support that was provided to international students tended to be on an ad hoc, part-time basis. As problems occurred or developed during studies, some kind of part-time help may have become available, often linked to ELT teacher-training courses in Departments of Education. This sometimes led to the development of short courses, e.g. four weeks at the beginning of the students’ studies. Birmingham University appears to have been the first to be seriously concerned about the needs of overseas students. Vera Adamson, who had joined the University in 1958, was appointed in 1962 to advise overseas students and to start induction courses. This involved analyzing students’ problems, developing some teaching materials as well as teaching part-time, and trying to devise an analytical test. (Jordan, 2002, p. 70)
It is only through such analysis of students' problems that EAP floated to the surface. Practical and immediate responses to overseas students' needs gave birth to English for Academic Purposes. 
2. From 1970 to 2000
Two developments characterize this era of three decades: 
2.1.  Supporting International Students 
There was an increasing demand from international students hoping to access universities in the English-speaking countries mainly in Britain, through the British Council, and in American universities as well. As English teachers encountered new educational problems, brought and identified by overseas students, they were enthusiastic and motivated enough to provide international students with appropriate EAP support (English courses). Consequently, much attention in EAP in those early years centered on two very practical areas: needs analysis and materials development.
2.1.1. Needs Analysis
In the early 1970s and 1980s, there were pioneers who conducted imporants needs analysis like: Bridgeman and Carlson (1983); Johns (1981); Hutchinson and Waters (1987); and Munby (1978). Needs analysis became a corner stone first step before any English langyage course took place. This was clearly stated by Carkin (2005) in her EAP overview: "needs assessment of the diverse learners in EAP underlies syllabus design, materials development, text selection, learning goals and tasks, and, ultimately, evaluation of students and course or program success" (p. 87). 
2.1.2 Materials Development 
         Identifying needs leads necessarily to satisfying them. This is being said, a necessary next step should be thinking of appropriate materials. While early years marked the focus on discipline-specific materials (teaching materials were identified by analyzing texts of specific contexts, scientific texts as an example) as a main trend, EAP materials intended to provide international students with ''study skills'' to develop good study habits. As time has gone by, materials to help students with more advanced study, in particular research paper writing, have become prominent (Hamp-Lyons & Courter, 1984; Menasche, 1984; Weissburg & Buker, 1990; Swales & Feak, 2004/1994; Cooley & Lewkowitz, 2003; Paltridge & Starfield, 2007).
2.3.   English as the Language of Knowledge Exchange
        EAP in its second significant movement was characterized by the growth and globalized use of English as  the language of academic knowledge. For many disciplines, there was a shift towards publishing in English journals instead of publishing in journals of their own languages. This ''research for publication purposes was referred to by Hyland and Hamp-Lyons (2002)  as ''advanced EAP''. Once again, EAP supporting programs have been the main concern of universities to help non-native academics in their attempt (in seeking acceptance) to publish in international English-medium journals. Thus, "English for academic publication" has served as a lingua franca for international scholarly communication.
3. EAP Current Situation 
       The beginnings of the twenty first century witnessed a more mature approach to EAP. The appearance on the scene in 2002 of the JEAP (International Journal of English for Academic Purposes) was a clear indication that EAP had come of age as an independent academic field, closely allied with ESP but with an identity and community of its own.  Clearly stated by Hyland and Hamp-Lyons (2002, p. 6), "it is difficult to imagine EAP without some notion of community. It is central to our understanding of the ways individuals acquire and deploy the specialized discourse competences that allow them to legitimate their professional identities and to effectively participate as group members". The concept of “discourse communities” has become an important organizing principle in EAP research, enabling scholars to look at the genres and communicative conventions of academic disciplines both linguistically and pedagogically, to unpack what marks a particular discourse community, and to use this understanding in teaching and in materials (Hamp-Lyons, 2011). 
       Of great importance is the issue of disciplinary variation to EAP. EAP disciplines vary in respect to the genres and discourse behaviors characterizing them. To this end, students have to adjust to the academic discipline they intend to belong to. Hyland (2002a, p. 385) argues the strong case for specificity, that we must “teach … the literacy skills which are appropriate to the purposes and understandings of particular academic and professional communities”.
        As the EAP field has developed, Genre Analytic studies have become dominant. Genre Analysis attracted EAP researchers' attention and early work focused on looking at visible and obvious aspects that characterize academic genres. Swales’ early EAP work was with research article introductions (1981), and his explication of “move analysis” (1990) has been used, adapted, defended and critiqued by many of his students and other EAP researchers. Much valuable work has been published in this area; for example, on journal results sections (Basturkmen, 2009) and acknowledgement sections (Giannoni, 1998), article submission letters (Swales, 1996), academic book reviews (Motta-Roth, 1998), academic recommendation letters (Precht, 1998) and research grant applications (Connor & Mauranen, 1999). The findings of genre analysis have provided EAP teachers with a reliable ground that help them design EAP programs relevant to EAP students' needs and discipline. In this respect, a course oriented to overseas students aiming to publish for academic purposes should focus on teaching the moves and distinctive features characterizing the research article.
       As EAP has proved its existence as an independent field, qualified EAP teachers are rare. Teaching students who are using English for their studies differs from teaching English to those who are learning for general purposes only. Therefore, EAP teachers need training to cope with disciplinary variations and to develop appropriate teaching methodologies. They need also to keep a constant search of developments in the different academic communities and to be aware of the academic needs that may just result from ever evolving situations (emergence of new genres as a result of technological developments). EAP teachers' qualification with other challenging issues (EAP materials and assessment) should be considered if an effective EAP teaching and learning is to take place.
 
